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California State University, Fresno
Scoring Guide for Writing

| Knowledge of Conventions | Clarity and Coherence | Rhetorical Choices

In addition to meeting the requirements

4 - Accomplished for a-3,ll the writing is essentially error-
free in terms of mechanics. Models the
style and format appropriate to the
assignment.

| Scoring Level

Rubrics - 4



June 6, 2002
http://www.csufresno.edu/cetl/assessment/
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Writing Rubric
Northeastern Illinois University
(adapted from: Barbara Walvoord, Winthrop Univ., Virginia Community College System, Univ. of Washington)

Quality
Criteria

No/Limited
Proficiency

Some Proficiency

Proficiency

High Proficiency

(Rating)

1. Thesis/Focus:
(@) Originality

Thesis is missing

Thesis may be obvious or
unimaginative

Thesis is somewhat
original

Develops fresh insight that
challenges the reader’s
thinking;

2. Thesis/Focus:
(b) Clarity

3. Organization

Reader cannot determine
thesis & purpose OR
thesis has no relation to
the writing task

Unclear organization OR
organizational plan is
inappropriate to thesis.
No transitions

Thesis and purpose are
somewhat vague OR only
loosely related to the writing
task

Some signs of logical
organization. May have
abrupt or illogical shifts &
ineffective flow of ideas
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Thesis and purpose are
fairly clear and match the
writing task

Organization supports
thesis and purpose.
Transitions are mostly
appropriate. Sequence of

Thesis and purpose are
clear to the reader; closely
match the writing task




Oral Presentation Holistic Scoring Rubric
Southeast Missouri State University

Retrieved September 3, 2005 from http://ustudies.semo.edu/oralcom/holistic.htm

SCORE 6

Designates a Clearly Excellent speech.

A. Focus: the thesis is very clearly stated; the topic is narrowed sufficiently; the specific
audience has clearly been taken into account when delivering the speech

B. Organization: the speech has a clear introduction that catches the audience’s attention
effectively and is connected to the whole; effective transitions recap each main point; the
conclusion effectively summarizes the speech and is related to the whole

C. Development: all main points begin with a clear topic sentence; all main and supporting
points
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Style: most language is somewhat memorable; language usage is correct; tone is usually
appropriate

Delivery: eye contact with the audience is somewhat established; gestures and paralinguistic
cues are sometimes used to reinforce particularly important ideas; several vocalized pauses
are used; student is somewhat articulate

References: source material is incorporated logically and adequately; sources are documented
accurately for the most part

NON-MASTERY SCORES
SCORE 3

Designates a Developing speech

A. Focus: the thesis is unclear; the topic is only partially limited; the specific audience has been
partially considered when delivering the speech

B. Organization: the introduction and conclusion may be ineffective and not related to the
whole; the logical plan must be inferred, as no transitions are used

C. Development: some main points have stated or implied topic sentences; some main points are
supported by specific evidence/examples; some main and supporting points relate to each
other

D. Style: language is not very memorable; language usage is generally accurate; tone is often
inappropriate

E. Delivery: eye contact with the audience is hardly established; gestures and paralinguistic cues
are seldom used to reinforce particularly important ideas; vocalized pauses are used
frequently; student is not very articulate

F. References: source material is incorporated but sometimes inappropriately or unclearly;
sources are documented accurately only occasionally

SCORE 2

Designates a Rudimentary speech.

A. Focus: the thesis is unclear; the topic is not limited; the specific audience has been
considered vaguely when delivering the speech

B. Organization: the introduction and conclusion are ineffective and not related to the whole;
the logical plan must be inferred, as no transitions are used

C. Development: few main points have stated or implied topic sentences; few main points are
supported by specific evidence/examples; supporting material is imprecise, unclear, or
redundant; few main and supporting points relate to each other

D. Style: language is not memorable; language usage is inaccurate; tone is inappropriate

E. Delivery: almost no eye contact with the audience; gestures and paralinguistic cues are
seldom used to reinforce particularly important ideas; vocalized pauses are used frequently;
student is not very articulate

F. References: source material is inappropriately or unclearly incorporated; documentation is
infrequent

SCORE 1

Designates an Incoherent speech

A. Focus: the topic and thesis are unclear; no apparent attempt has been made to limit the topic;
the specific audience has not been considered at all

B. Organization: no attempt has been made to compose an effective introduction or conclusion;

these is no logical plan to the speech
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C. Development: main points contain no topic sentences; main points are not supported by
specific examples/evidence; little or no supporting material is used; main and supporting
points do not relate to each other

D. Style: language is not memorable or is confusing; language usage is inaccurate; tone is
inappropriate or distracting

E. Delivery: no eye contact is made with the audience; gestures and paralinguistic cues are not
used to reinforce particularly important ideas; vocalized pauses are used in abundance and
distract from the overall message

F. References: source material is never incorporated or incorporated inappropriately or
unclearly; documentation is inaccurate

SCORE 0

Designates a speech that has clearly not been developed on the assigned topic or makes no

attempt to answer the given question or relate to the given topic.

This rubric is based upon the scoring rubric used by the Writing Outcomes Program at Southeast
Missouri State University.
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Holistic Critical Thinking Scoring Rubric
Facione and Facione

Consistently does all or almost all of the following:
Accurately interprets evidence, statements, graphics, questions, etc.
Identifies the salient arguments (reasons and claims) pro and con.
Thoughtfully analyzes and evaluates major alternative points of view.
Draws warranted, judicious, non-fallacious conclusions.
Justifies key results and procedures, explains assumptions and reasons.
Fair-mindedly follows where evidence and reasons lead.

Does most or many of the following:
Accurately interprets evidence, statements, graphics, questions, etc.
Identifies relevant arguments (reasons and claims) pro and con.
Offers analyses and evaluations of obvious alternative points of view.
Draws warranted, non-fallacious conclusions.
Justifies some results or procedures, explains reasons.
Fair-mindedly follows where evidence and reasons lead.

Does most or many of the following:
Misinterprets evidence, statements, graphics, questions, etc.
Fails to identify strong, relevant counter-arguments.
Ignores or superficially evaluates obvious alternative points of view.
Draws unwarranted or fallacious conclusions.
Justifies few results or procedures, seldom explains reasons.
Regardless of the evidence or reasons, maintains or defends views based on
self-interest or preconceptions.

Consistently does all or almost all of the following:

Offers biased interpretations of evidence, statements, graphics, questions,
information, or the points of view of others.

Fails to identify or hastily dismisses strong, relevant counter-arguments.

Ignores or superficially evaluates obvious alternative points of view.

Argues using fallacious or irrelevant reasons, and unwarranted claims.

Does not justify results or procedures, nor explain reasons.

Regardless of the evidence or reasons, maintains or defends views based on
self-interest or preconceptions.

Exhibits close-mindedness or hostility to reason.
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Portland State University Studies Program Holistic Critical Thinking Rubric*
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Levels of Participation
Bowling Green University, httphttp://www.bgsu.edu/offices/provost/Assessment/Particip.htm
—Participatingll is a matter of active engagement, rather than passive observation, and is shown
through working effectively in diverse groups and teams, as well as through cooperation and respect
for others. Participation quality in this course will be evaluated using the features defining the four
levels shown below.
Level 1 Participation (Beginner)

Little or no advance preparation
Lets others set and pursue the agenda
Observes passively and says little or nothing
Responds to questions
Gives the impression of wanting to be somewhere else
Attendance record is haphazard and inconsistent; may be absent or late without notice

Level 2 Participation (Novice)

Rubrics - 16






Levels of Investigation
Bowling Green University, http://folios.bgsu.edu/assessment/Rubrics.htm, downloaded March 21, 2002
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SUNY Geneseo General Education Rubrics
http://gened.geneseo.edu/pdfs/assess_tools_revised.pdf

Social Science Rubric

METHODS OF SOCIAL KNOWLEDGE OF KNOWLEDGE OF
SCIENCE SOCIAL SCIENCE PUBLIC ISSUES
Hypothesis Development, Major Social Science Social Issues,
Document Analysis, Concepts, Major Social

Observation, Experiment, Science Models, Major
Measurement, Statistical ~ Social Science Concerns
Analysis, or

Interpretative Analysis
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Fine Arts Rubric

Portfolio/ Performance

Craftsmanship

Interpretation /

Analysis

Exceeding The student will The student will Students will

4 demonstrate an demonstrate exemplary | demonstrate an
understanding of the knowledge of a variety of | exemplary ability to
principles and elements | techniques which can be | analyze and interpret
used in the art form used in working with the art form under
under study, and their chosen art form. study. In this, the
demonstrate sensitivity Demonstration of new student will
to, and creativity with the | insights and working demonstrate
medium chosen. The methods, and some excellent
work produced will historic knowledge of the | understanding of this
demonstrate high uses and development of | form at a high level.
quality, and be presented | the medium chosen is
in a professional manner. | essential.

Meeting The student will The students will Students will

3 demonstrate an demonstrate proficient demonstrate

understanding of the
principles and elements
used in the art form
under study, and
demonstrate sensitivity
to, and creativity with the
medium chosen. The

knowledge of a variety of
techniques which can be
used in working with
their chosen art form. He
or she will indicate
knowledge of some new
insights and working

proficient ability to
analyze and interpret
the form under study.
In this, the student
will demonstrate a
good understanding
of this art form at a

work produced will methods, and some medium level.
demonstrate medium historic knowledge of the
quality, and be presented | uses and development of
in a somewhat the medium chosen.
professional manner.
Approaching The student demonstrates | The student will Students will

2

Not Meeting

an understanding of the
principles and elements
used in the art form
under study, and
demonstrate some
sensitivity to, and
creativity with the
medium chosen. The
work produced will
demonstrate a
developing quality, and
be presented in an
acceptable manner.
The student will

demonstrate developing
knowledge of a variety of
techniques which can be
used in working with
their chosen art form. He
or she will also
demonstrate some
insights and working
methods, and some
historic knowledge of the
uses and development of
the medium chosen.
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demonstrate an
developing ability to
analyze and interpret
the art form under
study. In this, the
student will
demonstrate
understanding of this
art form at beginning
level.




demonstrate occasionally
an understanding of the
principles and elements
used in the art under
study, but will have
difficulty demonstrating
sensitivity to, and
creativity with the
medium chosen. The
work produced will be of
sub-standard quality,
and be presented in a
nonprofessional manner.

deficient knowledge of a
variety of techniques
which can be used in
working with their
chosen art form. He or
she does not demonstrate
new insights and working
methods, and has
insufficient historic
knowledge of the uses
and development of the
medium chosen.

demonstrate
deficiencies in their
ability to analyze and
interpret the art form
under study. In this,
student will
demonstrate an
insufficient
understanding of this
form at any level.
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e Use appropriate gestures and facial expressions.

e Support a clear thesis, with supporting points, that move to a conclusion.

» Use concrete and sophisticated supporting material.

o Use audio-visual support, where it is called for, without creating distractions.

3. Reading: Students will read effectively and analytically and will comprehend at the college
level.
Beginner
« Correctly decode vocabulary at the 13" grade-level.
o Understand and accurately summarize the major points of reading material.
o Learn specialized vocabulary through reading and use that vocabulary appropriately.
Developing
o Develop a framework for organizing the text and relating it to his or her own frame of
reference.
« Correctly decode vocabulary appropriate to the reading material of one or more
disciplines.
e Understand, summarize, and apply the major points of non-specialized and some
specialized reading material.
» Diagnose some reading deficiencies and independently resolve them and seek aid in
resolving others.
Accomplished
e Accurately summarize non-specialized and specialized reading material in two or more
disciplines.
o Diagnose most reading deficiencies and independently resolve them.
o Develop a framework for organizing the meaning of a written text.
e Summarize the writer's purpose and the connection of the components to it.
« Differentiate between denotation and connotation, recognizing irony, metaphorical
language, and intentionally misleading language.
 ldentify the relative importance of parts of the text and their relevance.
« Identify and evaluate evidence used to support specific claims.

4. Writing: Students will write in an understandable and organized fashion to explain
their ideas, express their feelings, or support a conclusion.
Beginner
e Write an essay or narrative of several paragraphs that they can read aloud understandably.
« Distinguish sentences within paragraphs, capitalizing the first word of a sentence and
ending it with terminal punctuation.
o Write paragraphs that develop a main point.
o Produce a text in which paragraphs have a logical relationship to one another.
Developing
e Write an essay or narrative that moves toward a clear conclusion or thesis.
o Write paragraphs that usually state and develop a clear point.
e Support claims with evidence that is relevant and reasonable.
o Diagnose some errors in usage, speesis.
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e Substantially revise a piece of writing to achieve greater clarity, persuasiveness, or

vividness.
Accomplished

o Develop a clear, significant, and complete thesis statement in an essay or narrative.

e Support claims by presenting credible and persuasive evidence.

o Develop and explain points in clear, specific language, providing concrete referents for
key concepts that the audience can easily understand.

o Diagnose errors in spelling, usage, and grammar, correcting most independently and
seeking aid in correcting others.

B. Cognition
Students will think logically and critically in solving problems; explaining their conclusions; and
evaluating, supporting, or critiquing the thinking of others.

2. Problem Solving: Students will identify and analyze real or potential problems and
develop, evaluate, and test possible solutions, using the scientific method where appropriate.
Beginner
e Can identify problem types.
« Relies on standardized solution methods, rather than guesswork or intuition.
o Understands the level of complexity of a problem.
Developing
e Focuses on difficult problems with persistence.
o Can work independently with confidence.
o Sees the real world relevance of problem.
« Provides a logical interpretation of the data.
Accomplished
e Achieves, clear, unambiguous conclusions from the data.
o Employs creativity in the search for a solution.
e Recognizes and values alternative problem solving methods, when appropriate.

3. Creative Thinking: Students will formulate ideas and concepts in addition to using those
of others.
Beginner
o Reads materials carefully.
e Recognizes differences between fact and opinion.
e Understands issues under consideration.
Developing
o Considers implications of data, patterns, ideas, and perspectives.
o Clearly outlines thoughts and considers issues, facts, formulas, and procedures
appropriate to the discipline.
o Employs data from other disciplines.
o Demonstrates open-mindedness.
Accomplished
o Perseveres through complex issues and problems.
o Draws well-supported, logical conclusions.
e Uses a logical chain of thought when defending view.
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o Eager to share understandings and exhibits confidence in conclusions.

4. Quantitative Reasoning: Students will use college-level mathematical concepts and
methods to understand, analyze, and explain issues in quantitative terms.
Beginner
o Identify the quantities that are involved in the issue.
« ldentify the quantities that need to be addressed in analyzing the issue.
o Make a prediction about the solution of the issue. (For example, the
interest paid will be between $50 and $100.)
e Check the guess or solution against the issue. Refine the guess, if

necessary.
Developing
e Have a clear understanding of the issue and be able to restate it in one's
own words.

« Make a list of known facts related to the issue.
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e Recognize basic patterns from prior context that are applicable to new context.
Accomplished
« Read the material carefully, or contemplates the situation carefully.
« Identify what the final solution should determine.
« ldentify all intermediate steps required that connects previous material to the new
context.
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Students will interact with individuals and within groups with integrity and awareness of others'
opinions, feelings and values.

1. Teamwork: Students will participate effectively in teams, committees, task forces, and in
other group efforts to make decisions and seek consensus.
Beginner
e Joins a group cooperatively.
o Acknowledge members of the group.
o Listens attentively to members of the group.
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o Selects institutions to which she/he wants to apply for admission, employment, or some
other professional consideration.

« Identifies appropriate contact within the institution to send portfolio to.

e Sends electronic portfolio to institutions, including a cover letter addressed to a specific
contact within the institution.

3. Respect for Diverse People and Cultures: Students will interact respectfully in
groups whose membership includes such diverse human traits as language, culture, and
physical ability.

Beginner
« Identifies and describes the aspects of a number of cultures, including their own.

o Can work in diverse groups when given the opportunity.
o Appreciates the variety of U.S. residents.
o Is familiar with the historical struggle for equality and justice in the U.S.

Developed
 ldentifies many cultural and linguistic backgrounds and reflects upon cultural and

linguistic prejudice.
e Understands cultural, linguistic and physical differences.
o Interacts respectfully with others in the classroom, including his/her instructor.

Accomplished
e Strives to be understanding and respectful, when working in groups with people who

have diverse cultural and linguistic backgrounds and different physical abilities.
« Proactively and compassionately influences others to respect diverse people and cultures.
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Objective B. Students will demonstrate the ability to understand spoken discourse and
converse in a foreign language on familiar subjects.
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3 EFFECTIVE

Responds to the expressive qualities of the arts; expresses an informed personal response to of
the arts using relevant information and relating, the personal responses to the work(s) to
understanding of self or others.

2 ADEQUATE

Responds to works of art and expresses a personal response to the work(s) using relevant
information and personal observations.

1 INEFFECTIVE

Rubrics - 33



Rubrics - 34



University of South Carolina
General Education Assessment Criteria—Math
http://ipr.sc.edu/effectiveness/assessment/criteria/math.htm

Goal

Students will perform basic mathematical manipulations, display facility with the use of
mathematics in framing concepts for mathematical analysis and interpret data
intelligently.

Objective A. Students will demonstrate their understanding of the role of quantitative
reasoning and its application.

4 OUTSTANDING

Regards quantitative reasoning as essential in understanding both multiple academic areas and
domains beyond the academic and career related; can articulate and advocate appropriate
applications of quantitative reasoning in various settings.

3 EFFECTIVE

Regards quantitative reasoning as very useful and important to domains beyond the academic;
demonstrates and articulates an understanding of its uses and can choose appropriate
applications.

2 ADEQUATE

Regards quantitative reasoning as useful and important although primarily academic; recognizes
appropriate applications and understands explanations.

1 INEFFECTIVE

Regards quantitative reasoning as irrelevant beyond academic applications.

Objective B. Students will demonstrate an understanding of the language of mathematics
and basic mathematical concepts and operations.

4 OUTSTANDING

Demonstrates superior knowledge of the language of mathematics and basic mathematical
concepts and operations. Has the ability to teach and explain basic mathematical concepts and
operations to others.

3 EFFECTIVE

Demonstrates the appropriate use of the language of mathematics and basic mathematical
concepts and operations. Can initiate or contribute to discussions about mathematical concepts
and operations.

2 ADEQUATE

Understands the basic language of mathematics and basic mathematical concepts. Can participate
in discussions about mathematical concepts and operations and can demonstrate adequate
knowledge.

1 INEFFECTIVE

Cannot demonstrate knowledge of the language of mathematics and basic mathematical
concepts. Avoids participation in discussions about mathematical concepts and operations.

Objective C. Students will demonstrate the ability to apply basic mathematical operations
to problem solving in one's personal and working life. This criterion demonstrates ability
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University of South Carolina
General Education Assessment Criteria—Oral Communication
http://ipr.sc.edu/effectiveness/assessment/criteria/oral.htm

Goal
Students will communicate orally in a manner that unites theory, criticism, and practice to
produce an effective communicator.

Objective A. Students' effective speaking will demonstrate knowledge of the subject. This
criterion describes the accuracy, extensiveness, and perspective of the knowledge which the
speaker exhibits. This criterion also assesses the degree to which the speaker’s information
meets the content requirements of a specific assignment. (NOTE: For speaking assessments,
which are integrated with assessments in Critical Thinking or one or more Perspective
Outcomes, those appropriate criteria whole or in part may be substituted for Speaking
Criterion #1.)

4 OUTSTANDING

Appropriateness: The speaker fulfills or exceeds all of the assigned content requirements.

Accuracy: The speaker's knowledge of the subject is accurate throughout.

Extensiveness: The speaker exhibits convincing range and quality of knowledge, having done

appropriate research, if applicable.

Perspective: The information presented reveals the speaker's assimilation and understanding of the
material. When appropriate, the speaker is convincingly aware of alternative points of view
AND of implications beyond the immediate subject.

3 EFFECTIVE

Appropriateness: The speaker fulfills the important content requirements of the assignment.

Accuracy: The speaker's knowledge of the subject is accurate throughout except in minor details.

Extensiveness: The speaker seems informed on the subject, having done appropriate research, if
applicable.

Perspective: The information presented reveals the speaker's assimilation and understanding of
view OR of implications beyond the immediate subject.

2 ADEQUATE

Appropriateness: The speaker fulfills some of the important content requirements of the
assignment.

Accuracy: The speaker's knowledge of the subject is generally accurate, though flawed.

Extensiveness: The speaker exhibits limited range or quality of knowledge, having done minimal
appropriate research, if applicable.

Perspective: The information presented reveals that the speaker has only partially assimilated or
understood the material. When appropriate, the speaker shows some awareness of alternative
points of view OR of implications beyond the immediate subject.

1 INEFFECTIVE

Appropriateness: The speaker fails to address the important content requirements of the
assignment.

Accuracy: The speaker's knowledge of the subject is generally inaccurate.

Extensiveness: The speaker's knowledge of the subject lacks range or quality.
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Perspective: The information presented reveals the speaker's failure to assimilate or to understand
the material.

Objective B. Students’ effective speaking will demonstrate an awareness of the
audience/group. This criterion concerns the speaker’s awareness of the audience. In
demonstrating this awareness, the speaker must accommodate the listeners’ attitudes toward
or familiarity with the subject, as well as the listeners' comprehension levels. Depending on
the characteristics of the audience, then, the speakers development, language, and emphasis
will vary and will reflect the degree to which the speaker has identified and is addressing
those listeners.

4 OUTSTANDING

Development: The speaker's explanations and uses of evidence, illustrations, or other definitive
details are highly appropriate for the listeners.

Language: The speakers word choices clearly demonstrate an awareness of the listeners. The
language seems deliberately chosen to aid the listeners' understanding of the subject (including
definitions where appropriate).

Emphasis: The speaker's discussion or argumentation is consistently clear and appropriate to the
listeners and to the purpose. In emphasizing important points, the speaker uses evidence
logically and carefully.

Feedback-- Monitoring: The speaker monitors the audience's/group's responses and adapts the
presentation accordingly.-2(AN)eOPEmphasi
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communication. For the most part, the speaker maintains eye contact with the audience, but the
inconsistency in eye contact is somewhat distracting.

1 INEFFECTIVE

The speaker's facial expressions seem either limited or incompatible with the spoken content. Poor
posture, distracting or inappropriate body movements or gestures, or lack of eye contact interferes
with the delivery.

Objective F. Students" effective speaking will demonstrate appropriate structure and word
choice. This criterion focuses on the speaker's ability to use standard English grammar and to
control language to achieve verbal precision, economy, variety, and emphasis.

4 OUTSTANDING

The speaker chooses words and expressions for both maximum clarity and variety; the speaker
manifests no grammatical errors; the speaker's sentence structure manifests stylistic strengths -- that
is, the sentence structures distinctively create emphasis, dramatic impact, or more effective
listening.

3 EFFECTIVE

The speaker's word choices and expressions achieve both clarity and at least some distinctiveness;
the speaker manifests no grammatical errors.

2 ADEQUATE

The speaker's expressions are accurate and clear, but rarely distinctive. An occasional sentence
structure or grammatical error is noticeable.

1 INEFFECTIVE

The speaker's expressions are, for the most part, accurate and clear but rarely distinctive. The
speaker's meaning is often muddled or his/her credibility undercut by distracting faults in sentence
structure or usage.

Objective G. Students' listening skills as audience or co-communicators in group discourse
will promote accurate extraction of information and meaning.

4 OUTSTANDING

The student's evident active attention to oral communications of others encourages further
communication; student recognizes responsibilities for listening and for gaining clarification of
incomplete communication. The student demonstrates an accurate and thorough understanding of
communication content through oral and written responses.

3 EFFECTIVE
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University of South Carolina
General Education Assessment Criteria—Science
http://ipr.sc.edu/effectiveness/assessment/criteria/science.htm
Goal
Students will understand physical and/or life science phenomena and the uses of scientific
methods and theories.

Objective A. Students will understand the role, nature and value of scientific inquiry.

4 OUTSTANDING

Understands in depth the role and limitations of science in addressing contemporary quality of
life issues (i.e., improved health, a better environment, increased food production, population
control, etc.), articulates multiple aspects of the issues, perceives the relationship of sell to issues
and seeks additional scientific understanding as a guide to action.

3 EFFECTIVE

Understands the role and limitations of science in addressing contemporary quality of life issues,
articulates several aspects of the issues, perceives the relationship of self to issues, acts on basis
of understanding.

2 ADEQUATE

Understands in general the role of science in addressing some contemporary quality of life
issues; articulates several aspects of at least one issue; perceives the relationship of self to issues,
occasionally acts on basis of scientific understanding.

1 INEFFECTIVE

Understands minimally the role of science in contemporary quality of life issues; does not
perceive the relationship of self to issues; does not understand the nature of scientific work.

Objective B. Students will demonstrate their understanding of scientific theories and
perspectives

4 OUTSTANDING

Uses deep understanding of theoretical frameworks, concepts, terms, and important thinkers and
ideas from several science disciplines to explain contemporary scientific phenomena; makes
connections between science disciplines and identifies separate contributions of disciplines to
understanding.

3 EFFECTIVE

Uses knowledge of theoretical frameworks, concepts, terms, and important thinkers and ideas
from two sciences to discuss contemporary scientific phenomena; identifies perspectives of each
discipline in explaining a particular process or phenomenon.

2 ADEQUATE

Uses basic understanding of concepts, descriptive terms, and important thinkers and ideas from
at least one of the sciences to explain contemporary scientific phenomena; recognizes
perspectives of other disciplines.

1 INEFFECTIVE

Lacks understanding of relationship of concepts, terms and important ideas to each other or to a
science perspective; uses beliefs, applies ideas inaccurately, or uses irrelevant facts to explain
scientific phenomena.
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Objective C. Students will critically evaluate various approaches to research by identifying
sound and unsound reasoning in scientific and lay contexts.

4 OUTSTANDING

Is discerning in judging the validity of findings as warranted or not by evidence and research
design. Can articulate the basic implications of identified strengths and weaknesses of methods.
3 EFFECTIVE

Can differentiate sound from flawed research methods and evaluate the validity of inferences
based on available evidence.

2 ADEQUATE

Recognizes major flaws in research. Critical judgment exercised only when pressed, elicited, or
when prior (closely held) assumptions are challenged.

1 INEFFECTIVE

Unable to recognize inappropriate research methods or invalid inferences from evidence. Likely
to accept results more on basis of preconceived notions, prejudice or style of presentation than on
the basis of a critical assessment of the evidence, concepts, and methods.

Objective D. Students understand the applications of different research designs and
approaches.

4 OUTSTANDING

Clearly appreciates the advantages and disadvantages of various approaches, understands the
underlying assumptions of various research methods, and readily matches the appropriate design
to the problem at hand.

3 EFFECTIVE

Able to assess the appropriateness of research designs for a variety of situations, settings, or
problems. Can apply or use simple research methods in uncomplicated cases.

2 ADEQUATE

Recognizes conspicuously inappropriate design applications. Understands that different
problems or settings require different approaches, but requires guidance in discerning most
appropriate methods for a given situation without considerable guidance.

1 INEFFECTIVE

Assumes all research is alike or that one method is as good as another. Avoids solving problems,
seeks easy answers if possible. Has no interest in or understanding of the advantages and
disadvantages of various approaches, the assumptions required, or how the nature of the problem
affects the choice of approach.

Objective E. Students will formulate research questions and test hypotheses as part of
using the scientific process.

4 OUTSTANDING

Can generate and appropriately state research questions/hypotheses about simple or complex
relationships that are logically consistent with existing information (e.g., literature review).
3 EFFECTIVE

Can generate research questions/hypotheses for simple relationships. Can appropriately interpret
and critique stated hypotheses.

2 ADEQUATE

Can appropriately interpret and critique stated hypotheses. Has difficulty generating research
questions/hypotheses.
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1 INEFFECTIVE
Has difficulty generating hypotheses and interpreting stated hypotheses.

Objective F. Students use systematic, empirical approaches to address questions as part of
the scientific process.

4 OUTSTANDING

For a given research question, the student can correctly identify independent, dependent, and
extraneous variables, describe a research design to control the extraneous variable(s), or identify
why extraneous variables cannot be controlled for a given research question.

3 EFFECTIVE

For a given research question, the student can correctly identify independent, dependent, and
extraneous variables, and describe a research design to control the extraneous variable(s).

2 ADEQUATE

For a given research question, the student can correctly identify independent, dependent, and
extraneous variables.

1 INEFFECTIVE

For a given research question, the student cannot correctly identify independent, dependent, and
extraneous variables.

Objective G. Students will identify and collect appropriate information as part of the
scientific process.

4 OUTSTANDING

For a given research situation, the student can correctly identify and describe appropriate and
realistic measures for the independent, dependent, and extraneous variables, and describe
strengths and weaknesses for each measure.

3 EFFECTIVE

For a given research situation, the student can correctly identify and describe appropriate and
realistic measures for the independent, dependent, and extraneous variables.

2 ADEQUATE

For a given research situation, the student can correctly identify appropriate and realistic
measures for the independent, dependent, and extraneous variables.

1 INEFFECTIVE

For a given research situation, the student cannot correctly identify appropriate measures for the
independent, dependent, and extraneous variables.

Objective H. Students will draw appropriate conclusions from empirical results in
guantitative and qualitative formats.

4 OUTSTANDING

Can express empirical findings in "plain English” (own words) and identify the impact of
findings on theory development and/or practical application.

3 EFFECTIVE

Can express most empirical findings but limited in ability to identify practical or theoretical
implications.

2 ADEQUATE

Can express empirical findings reported in simple numerical, graphical or prose but has difficulty
identifying implications.

1 INEFFECTIVE
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1 INEFFECTIVE

Cannot accurately differentiate cultural, social and political phenomena; understands that they
effect the behaviors of groups and individuals, but cannot use accurately to discuss or analyze a
given situation or phenomenon.

Objective C. Students will critically evaluate, interpret, and make inferences from
social/behavioral science data.

4 OUTSTANDING

Recognizes points of view and value assumptions in formulation of social science questions and
their effects on the nature and interpretation of data collected, and articulates the point of view in
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University of South Carolina
General Education Assessment Criteria—WTritten Communication
http://ipr.sc.edu/effectiveness/assessment/criteria/written.htm

Goal
Students will communicate clearly in written English, demonstrating their comprehension,
analysis, and critical interrogation of a variety of written texts.

Objective A. Students’ writing will demonstrate knowledge of the subject. This criterion
describes the accuracy, extensiveness, and perspective of the knowledge which the writer
exhibits. This criterion also assesses the degree to which the writer's information meets the
content requirements of a specific assignment

4 OUTSTANDING

Appropriateness: The writer fulfills or exceeds all of the assigned content requirements.

Accuracy: The writer's knowledge of the subject is accurate throughout.

Extensiveness: The writer exhibits convincing range and quality of knowledge, having done
appropriate research, if applicable.

Perspective: The information presented reveals the writer's assimilation and understanding of the
material. The writer is convincingly aware of alternative points of view AND of implications
beyond the immediate subject.

3 EFFECTIVE

Appropriateness: The writer fulfills the important content requirements of the assignment.

Accuracy: The writer's knowledge of the subject is accurate throughout except in minor details.

Extensiveness: The writer seems informed on the subject, having done appropriate research, if
applicable.

Perspective: The information presented reveals the writer's assimilation and understanding of the
material. The writer seems aware of alternative points of view OR of implications beyond the
immediate subject.

2 ADEQUATE

Appropriateness: The writer fulfills some of the important content requirements of the
assignment.

Accuracy: The writer's knowledge of the subject is generally accurate, though flawed.

Extensiveness: The writer exhibits limited range or quality of knowledge, having done minimal
appropriate research, if applicable.

Perspective: The information presented reveals that the writer has only partially assimilated or
understood the material. The writer shows some awareness of alternative points of view OR
of implications beyond the immediate subject.

1 INEFFECTIVE

Appropriateness: The writer fails to address the important requirements of the assignment.

Accuracy: The writer's knowledge of the subject is generally inaccurate.

Extensiveness: The writer's knowledge of the subject lacks range or quality.

Perspective: The information presented reveals the writer's failure to assimilate or to understand
the material. The writer's assertions lack awareness of alternative points of view AND of
implications beyond the immediate subject.
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Objective B. Students’ writing will demonstrate awareness of the reader. This criterion

concerns the writer's awareness of a known, assumed, or likely reading audience. In

demonstrating this awareness, the writer must accommodate the reader's attitudes toward

or familiarity with the subject, as well as the reader's comprehension level. The writer's

development, diction, and emphasis will reflect the degree to which the writer has

identified and is addressing those readers.

4 OUTSTANDING

Development: The writer's explanations and uses of evidence, illustrations, or other definitive
details are highly appropriate for the reader.

Diction: The writer's word choices clearly demonstrate an awareness of the reader. The language
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way the writer connects the ideas to provide continuity from point to point and throughout

the text. These aspects of organization might vary according to the intended reader and the

purpose for writing.

4 OUTSTANDING

Structure: Writer focuses and orders the material to convey a unified point or effect (either stated
or implied).

Coherence: The writer provides clear and consistent movement within and between paragraphs
and from beginning to end.

3 EFFECTIVE

Structure: The writer focuses and orders the material to convey a generally unified point or effect
(either stated or implied).

Coherence: The writer provides movement with
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4 OUTSTANDING

The writer's punctuation is clear, appropriate, and purposeful. The writer consistently exhibits a
command of punctuation, as indicated by the appropriate use of sophisticated or varied
punctuation.

3 EFFECTIVE
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Completeness: The writing exhibits more than an isolated failure to recognize the grammatical
completeness of the sentence.

Objective G. Students' writing will demonstrate style, personal voice, and coherence as a
communicator. Students' writing will demonstrate the writer's personal stance or voice as a
communicator, which includes tone, point of view, attitude or personality. It also assesses
the originality of the overall presentation, including the writer’s ability to control the
elements of writing to please, convince, or otherwise affect the reader.

4 OUTSTANDING

The writer's tone or general control of language consistently reflects a confident or authoritative
central "voice" or "personality.” Word choice is consistently precise, varied, economical or
inventive. The writing clearly shows stylistic talent.

3 EFFECTIVE

The writer's tone or control of language generally reflects a confident or authoritative central
"voice" or "personality ." Word choice is generally precise, varied, economical, or inventive. The
writing exhibits some success at style.

2 ADEQUATE

A central "voice" or "personality” is evident, though inconsistent in minor ways. Word choice is
occasionally precise, varied, economical, or inventive. Stylistic awkwardness may be evident,
but is not seriously distracting.

1 INEFFECTIVE

The writer's tone or general control of language is so lacking in consistency that little central
"voice" or personality” is evident. Word choice generally lacks precision, variety, economy, or
inventiveness. Severe stylistic awkwardness is evident.

Objective H. Student’s writing will reflect comprehension of other written texts and
description, analysis, and synthesis of information and ideas appropriate to the assignment
at any level.

4 OUTSTANDING

Identifies the subject very thoroughly; reflects highly developed observational skills; makes
appropriate and reasonable inferences from the observations; sees relationships and relates to
existing knowledge, skills or larger context.

3 EFFECTIVE

Identifies the subject well; reflects good observational skills; makes inferences which are, for the
most part, reasonable and appropriate; sees relationships and relates to existing knowledge.

2 ADEQUATE

Identifies the subject clearly; shows reasonable observational skills; makes several reasonable
inferences and relates to existing knowledge.

1 INEFFECTIVE

Identifies the subject somewhat; shows undeveloped observational skills; makes unreasonable or
inappropriate inferences; sees most obvious relationship but does not relate to existing
knowledge.
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3.

4.

o Prioritize the criteria and propose at least one possible solution consistent with the
proposed criteria.
Developing Behavior
o Evaluate the criteria and propose a solution.
Beginning Behavior
o Develop a criteria list.

Student Behavior Four
The student will implement and evaluate solutions.

1.

2.

3.

Exemplary Behavior
o Select and justify the final solution to the problem.
Accomplished Behavior
o Analyze and evaluate all assessment information.
Developing Behavior
o Gather assessment information about the implemented proposed solution(s).
Beginning Behavior
o Implement at least one proposed solution.

Creativity
http://www.uafortsmith.edu/Learning/Creativity

Definition

Creativity is the ability to identify and analyze creative works and processes and to synthesize
ideas and materials to reach creative solutions to problems.

Rationale

The study and application of creativity facilitates learning how humans express ideas and solve
problems to enhance life.

Overarching Outcome One
Students will solve real-world problems in a way that demonstrates imagination and invention.
Student Behavior 1.1
The student will define the problem.
Levels of Behavior 1.1:

1.

2.

3.

4.

Exemplary Behavior

o Consistently defines problem accurately.
Accomplished Behavior

o Usually defines problem accurately.
Developing Behavior

o Defines problem with minor omissions or errors.
Beginning Behavior

o Defines problem inaccurately and/or incompletely.

Student Behavior 1.2
The student will analyze components of the problem.
Levels of Behavior 1.2:

1.

Exemplary Behavior
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o Consistently analyzes components of the problem accurately.
2. Accomplished Behavior

o Usually analyzes components of the problem accurately.
3. Developing Behavior

o Analyzes components of the problem with minor omissions or errors.
4
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2. Accomplished Behavior
o Can usually read others’ body language.
3. Developing Behavior
o Can sometimes read others’ body language.
4. Beginning Behavior
o Usually ignores or fails to read others’ body language.

Student Behavior Four
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Intentional Learning Scoring Rubric*

Learning Below Basic Basic Proficient Advanced
Outcome BB B P A
Self-Aware and Self-Directed

1. Articulate their
reasons for study
within the context
of a liberal arts
education

2. Describe,
evaluate, and
improve their own
learning processes

Does not provide
reasons for study
or provides
irrelevant or
inappropriate
reasons for study
within a context of
liberal arts
education.

Does not address
all three aspects of
this outcome
(describe,
evaluate, and
improve) or
focuses only on
memorization of
isolated facts.

Provides one or more
valid reasons that
focus on positive
impact on one of the
following broad
areas: the student’s
personal,
professional, or civic
life.

Identifies more than
one learning strategy
and goes beyond
memorization of
isolated facts, but
concentrates on
learning within
specific courses
and/or provides
minimal discussion
related to evaluation
and improvement.
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Provides valid reasons that
focus on positive impact on at
least two of the following
broad areas: the student’s
personal, professional, and
civic life.

Identifies a variety of learning
strategies and when they are
most effective. Describes
strategies for improving
learning. The response goes
beyond specific courses,
suggesting awareness that
learning is a life-long activity
and/or that learning involves
making connections across
contexts.

Discusses a variety of
valid reasons that
focus on positive
impact on all of the
following broad areas:
the student’s personal,
professional, and civic
life.

Response has all the
characteristics
indicating proficiency,
plus demonstrates
sophisticated
development of

learning skills that are
broadly appl74 g[th)7(y




setting, pursuing,
and reflecting on
learning goals.
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courses concepts presented | focus on the obvious | explains the nature of the insights or
in different or does not fully links. implications associated
courses. explain the nature of with the links.
the links.
10. Synthesizes Does not Provides a valid Provides a valid synthesis that | Provides a valid
disparate facts, synthesize synthesis, but does explicitly addresses major synthesis that

theories, and
concepts

disparate facts,
theories, and
concepts or
provides an invalid
synthesis.

not explicitly address
major relevant aspects
of the disparate
information.

aspects of the disparate
information.

explicitly identifies
sophisticated or
creative connections
involving subtle
nuances and
complexities in the
disparate information.

11. Work within a
context of diverse
and conflicting
concepts,
viewpoints, and/or
priorities (revised
May 2008)

Does not propose
a strategy, or
proposes
irrelevant or
unreasonable
strategy(ies) for
this situation.

Proposes simplistic or
undeveloped
strategy(ies) for
working within this
situation.

Describes reasonable
strategy(ies) for working
within this situation.

Describes creative,
sophisticated
strategy(ies) for
working within this
situation.

Apply Skills and Knowledge to Different Contexts

12. Adapt what is
learned in one
situation to
problems
encountered in
another

Does not adapt
what is learned in
one situation to
problems in
another situation
or describes an
invalid adaptation.

Describes a valid
adaptation, but the
solution relies on
concrete similarities
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Retrieved February 12, 2008 from Making the Grade: The Role of Assessment in Authentic Learning by

Group Participation Rubric

Marilyn M. Lombardi, http://www.educause.edu/ir/library/pdf/EL13019.pdf

Participation
in
Discussions

Provided many
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Criteria Distinguished Proficient Basic Unacceptable
Workload Did a full share of | Did an equal share | Did almost as much | Did less work than
the work—or more; | of the work; does work as others; others; doesn’t get
knows what needs | work when asked; [ seldom asks for caught up after
to be done and does | works hard most of | help. absence; doesn’t
it; volunteers to the time. ask for help.
help others.
Getting Took the initiative | Worked agreeably | Could be coaxed Did not meet
Organized proposing meeting | with partner(s) into meeting with partner(s) at agreed
times and getting concerning times other partner(s). times and places.
group organized. and places to meet.




Design Project Assessment Rubric

Course No.: Date:
Team/Student: Reviewer:
Topic Unacceptable Marginal Acceptable Exceptional Points
(Weight) (0) (¢€9) 2) (©)

Design Problem
and Boundaries

@

Alternative
Designs

&)

Little or no grasp of
problem. Incapable of
producing a
successful solution.

Only one design
presented or clearly
infeasible alternative
given.

Some understanding
of problem. Major
deficiencies that will
impact the quality of
solution.

Overall sound
understanding of the
problem and
constraints. Does not
significantly impair
solution.
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Clear and complete
understanding of
design goal and
constraints.
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ART STUDIO ASSESSMENT RUBRIC*

| GRADE | TECHNIQUE | AESTHETICS | ATTITUDE/BEHAVIOR |
A °
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Scoring Rubric for Reflection Papers
(Compiled by California Polytechnic State University Service-Learning Program)

Retrieved March 14, 2007 from http://www.ccccd.edu/servicelearning/faculty-ref-paper-
rubric.html

- Excellent Paper -

Civic Awareness and Responsibility

The paper demonstrates that the student:

understands the complex nature of social problems and has identified several of the
causes leading to the social problem addressed by the agency;

understands that there are forces in action which may cause misfortune over which
individuals have no control. (i.e. realizes that individuals are not always solely to blame
when they are faced with misfortunes; that it's not just a matter of "pulling yourself up by
the bootstraps;")

sees a relationship between the work of grass roots service agencies and local, state and
national government;

can explain in great detail the programs and services provided by the agency;

is committed to continued involvement in the community and/or in political processes
while in school or after graduation (OR makes a thoughtful argument against or
questioning such involvement);

has identified ways in which he/she can contribute to the community, including both
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able to use many sources of information within a social environment;
sees how and where skills and information gained through service involvement can be
applied to other situations;
reflects on and can articulate the meaning of a "real life" experience.
Personal Development

The paper indicates that the student:

realizes how much he or she can learn from others, including those considered to be
"underprivileged;"

appreciates people whose values, lifestyles or cultures are different from his or her own;
has examined his own beliefs in light of the experience;

sees evidence that the author continues in the process of developing a philosophy of life;
sees how service involvement could impact his personal career development;
understands some of the factors that make the people who are served and/or agency staff
different from him/herself.

- Proficient Paper -

Civic Awareness and Responsibility

The paper demonstrates that the student:

is likely to continue his interest in his issue area;
appreciates the complex nature of the social issue addressed by the agency and names at
least two causes;
understands that there are forces in action which may cause misfortune over which
individuals have no control. (i.e. realizes that individuals are not always solely to blame
when they are faced with misfortunes; that it's not just a matter of "pulling yourself up by
the bootstraps");
has fulfilled all commitments made to the agency including eight hours of service;
has a sense of the contributions that he/she can make in terms of his/her skills and
knowledge;
is committed to working with the same or a similar agency at some point in his or her
future (OR provides a well thought out argument against or questioning such
involvement).

Critical Thinking

The paper shows that the author:

not only understands the purpose(s) and programs of the agency selected but uses critical
thinking skills to evaluate its effectiveness and to develop at least two recommendations
for improvement;

sees how and where skills and information gained through service involvement can be
applied to other situations;

has accessed information from a variety of sources in the field (e.g. observation,
interview, reading related materials, discussion groups), thereby demonstrating a capacity
for applying "learn by doing" in the community as a method for life-long learning;
observations are fairly thorough and nuanced although they tend not to be placed in a
broader context;

provides a cogent critique from one perspective, but fails to see the broader system in
which the aspect is embedded and other factors which may change;
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e uses both unsupported, personal belief and evidence but is beginning to be able to
differentiate between them;

o perceives legitimate differences of view point;

o demonstrates a beginning ability to interpret.

Personal Development
The paper indicates that the student:

 realizes that he/she can learn from people whose values, lifestyles or cultures are different
from his/her own;

« understands some of the factors that make the people served and/or agency staff different

from him/herself;
« sees how service involvement could impact his/her personal and career development.

- Acceptable Paper -

Civic Awareness and Responsibility
The paper demonstrates that the student:
e isaware at a general level of social problems and their complex nature;
e recognizes a need for people to get involved;
« demonstrates some idea of how and where his/her skills and knowledge can be used for
community betterment.
Critical Thinking

The paper shows that the author:
ides at least one
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Critical Thinking

The paper shows that the author:

does not see how skills and information gained through service involvement can be
applied to other situations.
Personal Development

The paper indicates that the student:

believes he or she has little to learn from others, including those considered to be
"underprivileged;"

is not tolerant of individual differences and continues to rely on traditional stereotypes to
describe and deal with people who are different from him/herself;

has undergone no examination of his/her own beliefs in light of the service experience.
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Guide to Rating Critical & Integrative Thinking
Washington State University, Fall 2006

Retrieved April 24, 2008 from
http://wsuctprojectdev.wsu.edu/ctr_docs/CIT%20Rubric%202006.pdf

For each of the seven criteria below, assess the work by:
a) circling specific phrases that describe the work, and writing comments
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Cultural/social

Group, national, ethnic behavior/attitude
Educational

Schooling, formal training
Technological

Applied science, engineering

Political

Organizational or governmental

Scier3 609 221.21 110.42 reW* nCID 1BL
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Does not distinguish among fact,
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Overall Rating

Criteria

Score

Identify problem, question, or issue

Consider context and assumptions

Develop own position or hypothesis

Present and analyze supporting data

Integrate other perspectives

Identify conclusions and implications

. | Communicate effectively

Q@9 |~ w N

omments:

©2006—Center for Teaching, Learning, & Technology, Washington State University
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Northeastern lIllinois University General Education Critical Thinking Rubric
Downloaded 3/2/05 from http://www.neiu.edu/~neassess/gened.htm#rubric

Quality
Macro Criteria

No/Limited Proficiency
(D&E)

Some Proficiency (C)

Proficiency (B)

High Proficiency (A)

1. Identifies & Explains Issues

Fails to identify, summarize, or
explain the main problem or
question.

Represents the issues
inaccurately or inappropriately.

Identifies main issues but does
not summarize or explain them
clearly or sufficiently

Successfully identifies and
summarizes the main issues, but
does not explain why/how they
are problems or create questions

Clearly identifies and
summarizes main issues and
successfully explains why/how
they are problems or questions;
and identifies embedded or
implicit issues, addressing their
relationships to each other.

2. Distinguishes Types of
Claims

Fails to label correctly any of the
factual, conceptual and value
dimensions of the problems and
proposed solutions.

Successfully identifies some, but
not all of the factual, conceptual,
and value aspects of the
questions and answers.

Successfully separates and labels
all the factual, conceptual, and
value claims

Clearly and accurately labels not
only all the factual, conceptual,
and value, but also those implicit
in the assumptions and the
implications of positions and
arguments.

3. Recognizes Stakeholders and
Contexts

Fails accurately to identify and
explain any empirical or
theoretical contexts for the
issues.

Presents problems as having no
connections to other conditions
or contexts.

Shows some general
understanding of the influences
of empirical and theoretical
contexts on stakeholders, but
does not identify many specific
ones relevant to situation at
hand.

Correctly identifies all the
empirical and most of theoretical
contexts relevant to all the main
stakeholders in the situation.

Not only correctly identifies all
the empirical and theoretical
contexts relevant to all the main
stakeholders, but also finds
minor stakeholders and contexts
and shows the tension or
conflicts of interests among
them.

4. Considers Methodology

5. Frames Personal Responses
and Acknowledges Other
Perspectives

Fails to explain how/why/which
specific methods of research are
relevant to the kind of issue at
hand.

Fails to formulate and clearly
express own point of view, (or)
fails to anticipate objections to

his/her point of view, (or) fails to

Identifies some but not all
methods required for dealing
with the issue; does not explain
why they are relevant or
effective.
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Successfully explains
how/why/which methods are
most relevant to the problem.

In addition to explaining
how/why/which methods are
typically used, also describes
embedded methods and possible
alternative methods of working
on the problem.
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California State University, Fresno General Education Scoring Guide for Critical Thinking
Downloaded 3/2/05 from http://www.csufresno.edu/cetl/assessment/CTScoring.doc

Scoring Level

Interpretation

Analysis & Evaluation

Presentation

4 - Accomplished

Analyzes insightful questions

Examines conclusions
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San Diego State University Cabrillo Tidepool Study Collaboration Rubric
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Rubrics for Assessing Information Competence in the California State University

ACRL Standard Beginning Proficient Advanced
1. Determine the | Student is unable to effectively formulate a Student can formulate a question that is Question is focused, clear, and complete. Key
Extent of the research question based on an information focused and clear. Student identifies concepts and terms are identified. Extensive
Information need. concepts related to the topic, and can find | information sources are identified in numerous
Needed a sufficient number of information potential formats.

resources to meet the information need.
2. Access the
Needed
Information
Effectively and
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Research Process Rubric*

Beginning Novice Proficient Distinguished
Defining the | Student has no Basic, essential question is Essential question is focused and clear. Essential question is clear, complete, and
Topic research question. vague. Related questions do | Student knows some related concepts for | requires critical thinking skills. Related
Teacher has to supply | not help answer basic his topic. Most related questions focus questions focus topic accurately.
question. question. Student knows topic.
general subject matter to be
searched.
Collecting Student looses focus. Student uses the minimal Student efficiently determines the Student utilizes a variety of resources and
Information | Information is not number of sources. appropriate sources for information and only the information that answers the
accurate or complete. Information, though uses multiple, varied sources. Most essential question is used. Search
interesting, frequently does | information relates directly to the strategies are revised as information is
not relate to questions. questions. located or could not be found.
Evaluating Only one type of Two or more types of Multiple types of sources are used and Diverse sources are used and reflect
Sources source is used. Little sources are used. Student reflect support of the essential and related | support of the essential questions. Student
effort is made to recognizes who is authoring | questions. The scope, authority and compares information from at least 2
determine validity of the information. currency of the information are taken into | sources for accuracy, validity, and
source. account. inherent bias.
Extracting Product contains
Information  missing details and

isn’t completely
accurate. Questions are
unanswered.
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